TouchMath

Here's how it works:

Each number from 1 through 9 has TouchPoints corresponding to the digit's quantity:

- Numerals 1 through 5 use single TouchPoints, or dots.

- Numerals 6 through 9 use double TouchPoints, symbolized by a dot inside of a circle.
- Students touch single TouchPoints once and double TouchPoints twice, each while
counting aloud.

By touching the TouchPoints and counting aloud, the teacher engages the visual learner, the
auditory learner and the kinesthetic learner.

In TouchMath computations, students always touch the numbers in the touching/counting pattern
specified for a particular numeral, as demonstrated here:

The one is touched at the top while counting: "One."

2 The two is touched at the beginning and the end of the numeral while counting: "One,
two."

The three is touched at the beginning, middle and end of the numeral while counting:
"One, two, three."

G

I The four is touched and counted from top to bottom on the down strokes while counting:
"One, two, three, four."

The five is touched and counted in the sequential order pictured: "One, two, three, four,
five." Memory Cue: To help in remembering the fourth TouchPoint, it may be referred to as
the "belly button.”

AR

The six begins the use of dots with circles. The encircled dots should be touched and
counted twice, whenever they appear. Six is touched and counted from top to bottom:
"One-two, three-four, five-six." Memory Cue: Touch at the top, middle, bottom.



The seven is also touched and counted top, middle, bottom: "One-two, three-four, five-six,"
followed by the single dot: "seven." Memory Cue: The single TouchPoint can be thought of
as the nose. Teachers sometimes tell young or remedial students to go back and "touch
him on the nose" to help them remember the final TouchPoint.

The eight is touched and counted from left to right: "One-two, three-four, five-six, seven-
eight." Memory Cue: Tell the young or remedial students that the eight looks like a robot.
Count his eyes first, then his arms.

The nine is touched and counted from top to bottom: "One-two, three-four, five-six, seven-
eight," followed by the single dot: "nine." Memory Cue: Tell the young or remedial student
that the nine is the tallest number and the only number with a "hat". They should begin
counting at the hat and continue straight down the body. Again, the single TouchPoint can
be thought of as the nose.

In TouchMath addition, students count forward. In subtraction, they count backward. In

multiplication and division, they count in sequences. Students touch, count and repeat the
problems and answers aloud to ensure success.

The TouchMath method:

- Simplifies and clarifies all areas of computation
- Develops left/right directionality

- Reduces number reversals

- Reinforces number values

- Eliminates guesswork

- Helps develop a positive selfimage

This powerful teaching strategy supplements any textbook series and complements the
manipulative approach.

Because of this technique’s effectiveness, TouchMath has become the most accepted
and widely used basic math supplement in general classrooms, special education,

Chapter 1 programs, and home learning environments, throughout the United States and
in many foreign countries.

Ultimately, this proven method will help you to better prepare your students for the more
complex, technology-driven, math-dependent careers of the future.

Multisensory Approach

TouchMath integrates visual cues into our a one-step-at-a-time approach, ensuring that each skill
is easily mastered before introducing the next skill. When the multisensory approach is
punctuated with visual cues, negative habits such as reversals and guessing are effectively
avoided. Students remain optimistic and self-confident as they assimilate new information. High
self-esteem encourages the development of more complex math skills later.
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Appendix I

Suggestions for Subject Adaptation
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--rriend takes notes
—Friend reads to him/her

--Friend reads his/her part or paper
-Friend tape records ‘Joe’s’ responses

—Timer in group

--Pass out papers
--Note taker with stickees
--Score keeper

--Listener .

--Audio visual technician

--Hold up pictures for answer

—Point {0 next person
--Encourager
--Keeper of materials

—Gatherer of group materials

Ways Students Can'Participate in Any and All Activities

Projects can look a variety of ways: -

book report

video

book map

artifact collection
song _
individual presentation
photo essay
dance

oral report

slide show

trifold display
group presentation

rap

edito_rial

demonstration

pageant
organizing a trip
storyboard

game

mobile

choral reading
play

simulation activity

model

oral history
poem
diorama

‘pantomime

article
mural
summary of interviews

‘hyperstudio stack

collage
iflustrated booklet




CURRICULUM IDEAS + 47

Language Arts & Literacy

Story Pyramids are often used fo help students demonstrate their knowledge and comprehension.
When we add the visual organizer with pictures, all students can join in, coniribute and leam. The
pyramid can be laminated for multipie practice and copied to hand in. This is a great partner activity.

one word reaction & a
: WOow bad

. — — What did they look - How didthey ~ What did they do?
two words describing the main character ., g g feal? @@ e
: ot _

68 & o @

three words describing your feelings about the story  liked disliked bored great funny

four words describing tl;e problem

27

O

five words describing the solution

six words desctribing the ending of the story

seven words describing what you learned from the story

Adapted from L. Simmons and J. Killion
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The Seﬁ:mg Analysis heips students look more deepty into the details of the story. One teacher uses the settmg analy81s to
get students fo-stop and increase their awareness of their own setting-at particular times dunng the week.

Name: g _ Date: _

EXTENSION ACTIVITY
Setting Analysis
SEE ¥ &

TASTE { | ' ? I TOUCH

@ HEAR | ‘gzﬁ SMELL

| Formis avafable in |rf\_g

I s original format in
the Forms Section. @
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The Character Web helps students think about details and gives non-readers visual cues io help them join
in. Each of these tools also provide great visuals for students during discusssions to help prompt participation
and success. '

Literature Study
Name: | | ~Date:
Title of book: '
Author of book:

What did they do?

What did they look like?

-

What did you like/not like about - How did the character
the character? | help the story?
1.
2.
3. |
ihe Forms Section. |




- The Story Map is just another Way to hélp a student process rfhu!ﬁple events within a s-tory-

Literature Study

[Name: : . Date: _ !
_ Extension Activity
. Story Ma
Title & Author:_ v vap
Setting [ Characters =
Problem st
_ _ Event
@y
2nd 3rd
Event Event
4’&1 Conclusion
Event
Fo@&avaablein
its ofginal formatin -
the frorms Section.

£





